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Living in a World Society Requires Competencies of Orientation and Action

To have knowledge about the world is not enough. The reason for this is that we have to ask ourselves: do we have sufficient knowledge and what do we really know? Is it enough to google a word or term and to trust the first hits, to look up wikipedia, to follow the news on TV or commentaries in the newspapers? There are so many more things we do not know than we know. Everybody who owns an encylopedia may guess the size of the unknown, of the unheard of.

To be added is the growing uncertainty about the future. Experts call it contingency. Where is the world economic system, the world finance system moving to? What will be the concrete effects of climate change in the coming decades? Where will the gap between rich and poor lead to, locally, regionally, globally? Today, the issue of migration dominates the political debate in many places. How will it change our societies, our values? Among the EU member states there are political parties, which push in their countries for leaving the Union. Some countries struggle with the survival of their finance and banking system. Youth unemployment rates climb up to threatening heights. 

With all this in mind, the pure accumulation of knowledge is not sufficient.

Global Education is primarily about the formation of competencies
Learning is too often defined as in order to: The instrumentalisation of education is in the forefront. People should be adapted to changes and developments resulting from rapidly changing conditions on the market. Technological innovations shall serve further rationalisation. The job market has therefore already created the expression lifelong learning. The neoliberal trends in education want people who are ready to be used. Still, this is often about taking advantage of people, not about empowerment, self-determination or one’s own way of acting. 

Through Global Education, however, two objectives are aimed at. It should contribute to a better orientation in our own lives. And it should enable us to develop a vision of a successful life in a humanely designed world society. This is an extremely ambitious undertaking. The aim of such an education is not to close ways, but to open chances, you want to discover and not to conceal, you want to search and find something. The interests, experiences, and competencies of everyone involved in this learning process should constitute an integral part.

In such learning, solutions should not be provided, but taken into consideration. Radical questions should be asked. Thinking and acting in alternatives ought to be tried out. Through practicing collaboration and living together, solidarity and social virtues are required. The capability of a collaborative approach in everyday life, of good co-operation can be strengthened. We should therefore count on an understanding of learning that does not discriminate against a person due to possible behaviour of defence, that keeps the whole person with his/her limits in mind. The aim would be educational processes which give people confidence, stability, self-efficacy and joie de vivre.

The unbroken belief in the almightiness of the “banking concept” and the transfer of information has been called into question. Self-contained acquisition of knowledge and the development of competencies have become more important ever since.

Finland, for example, is changing its formal education system on the basis of competence-oriented learning. Knowledge, skills, values and behaviour shall be acquired in such a matter that they can be utilised in a relevant way in various contexts. 

Following the Finnish understanding a modern global citizen should have the following competencies:

self-knowledge and responsibility skills
expression and manual skills
working and interaction skills
thinking and problem-solving skills
participation and influencing skills

The ethics of such citizenship, of a global citizenship, is based on the principal human rights, its concern are justice and honesty, wisdom and equality and the courage to act.

The concept of Global Education wants to live up to these claims. The starting point is our embeddedment in globality – in our daily consumption, in our everyday life, our working life, in our spare time.

Global Education is a narrative in solidarity

In many education programmes there is the tendency to especially move the learning of the individual into the centre. The individual shall be prepared for a future, which he or she can master. In this concept modern society falls apart into individual efforts. The overall conviction is that it is up to the individual to be successful at school and in your job; to acquire the share of happiness everybody seems to be entitled to. Everybody is seen as his or her own master of one’s happiness. It creates a frantic search for it. Every means seems allowed in the competition for the best chances in life, even the shameless exploitation of communal welfare. Those who fail blame themselves and in the end really believe that it is all their own fault.

Solidarity falls astray. It is becoming a formula without meaning.

This is a great challenge for Global Education because the individual faces a world society marked by competition, which purely by its space hampers the formation of common action. Universal empathy is a fiction. We are not inclined to collective feelings without any borders, Yet, solidarity and social virtues can be promoted through cooperation and collaboration, and even more, the ability to a cooperative behaviour can be strengthened in our everyday lives.
It is a difficult but exciting journey. Even if we go only a small way in this direction our societies could well become more open, inclusive and socially responsible.
The global context is a challenge

Many people are fleeing from war and civil war to Europe, but they are also escaping permanent poverty and a lack of perspectives. A future worth living for seems out of reach for them. It could cause a change in our own thinking. In fact, we know that our way of life, production and consumption is based on the exploitation of resources, on willpower and migration in other countries. It is not based on solidarity. It enlarges the climate problem and creates environmental refugees.
We do not know how many refugees will stay in Europe and of course it also depends on the development in their respective countries. On the one hand we are asked to be tolerant, but we are also challenged to stabilise their everyday life, to give them chances for work and a decent life. The issue is how to create a socially solidary and ecologically sustainable future here and in other parts of the world.
Global Education is education in a global context
Global Education promotes an understanding of our own involvement with global issues, which goes beyond the immediate moment of the very education process. It contributes to a better comprehension of oneself, of one’s interest in the light of complex interdependences and of global political processes. Thus people are able to realise the global linkages and dependences and to reflect them critically. It allows for the naming of wishes and needs, invites them to the development of visions and perspectives. Finally, it enables them to discover and rediscover manners of thoughts and actions.
This is what Global Education is about. It is a concept, which contributes to encompass the importance of global problems, to acquire competencies of dialogue for working at complex issues, to withstand uncertainty and insecurity of „world development“ in order to be able to deal with it. Through reference to the realities in our own society, i.e. the connection of the global perspective with one’s own local space respectively its reflection, the preconditions are created for a self-determined, solidary and responsible societal participation against the background of relevant global developments.

The traditional development paradigm of growth and progress does not lead us any further. The resources of the planet are limited. The courage to walk new paths is needed. Pedagogically, the acquisition of new expertise is not sufficient. It must be integrated into a critical reflection of new insights and existing experiences, in order to acquire the competencies of orientation and action.

Global Education is a concept of empowerment

Global Education is derived from the transformation from societies which are constituted as national to a world society which is an international network. This transformation happens very fast, it is a complex one and it creates uncertainties and a lack of orientation. For learning this is a great challenge.

In descriptions of targets of Global Education we often find words like „find, develop, understand, contribute, reflect, question“. They show that the acquisition of the following competencies plays a decisive role: 
· To see, understand and question the global interdependences

· To grasp our everyday relationship to globality

· To see and reflect values and attitudes

· To develop and reflect options of actions in a global context

· To participate alone and in cooperation with others in processes of communication and decision-making


The global development brings about an adaptation of all political, economic, social and cultural systems. It is also true of education, which sees clearer and clearer processes of adaptation and norms. Pedagogy should resist such tendencies. In educational processes a learning environment should be created, which relates to the concrete experiences of people, promotes differentiation and allows our consciousness to find its own ways.

This means some challenges for the didactics of Global Education:

· How can Global Education contribute to the articulation of visions and to the exploitation of possibilities of thinking and acting?  

· How intentional is the planning of learning processes towards their aims? Is the starting point reflected sufficiently? Is there the willingness to walk uncertain ways? 

· Is there room for irritation? Is certainty questioned? 

· Do the learning processes of Global Education involve the emotions as well as social and cultural needs of the people involved and not only their cognitive abilities?

A get-together of action and reflection is therefore important. We should continuously check the adequacy of our actions, but should also keep our courage to concrete activities. Through reflection Global Education wants to ask the relevant questions; through action to keep learning in motion and to make it part of biographic experiences.

There is the high claim on activists of Global Education not to deny the situation in the world, but not to burden it on the individual. Instead of producing fear of the great catastrophe the competency should be promoted to be able to act even in the light of utmost doubts. It requires openness and constant attention: to search and to realize to whom and to what, within this global lunacy and suffering, we can give assistance, room and time.

Changing places

changing times

changing thoughts

changing future

(Peggy Guggenheim Collection, Venice)
European collaboration offers ways and possibilities
In a book on „Global Education in Europe“ published by GENE in 2013 a number of pan-European perspectives are outlined: the need to build on existing review and evaluation models in order to further improve the quality of the work, to strengthen meachanisms for international co-operation and coordination.
In the third section of this book, above, we outline some of the ways in which, over the past decade, Global Education has moved from being a movement extrinsic to education systems, towards a situation where it is intrinsic to education systems. The Espoo Conclusions (2011) summarise it thus: “Education must put Global Education at the heart of learning, if it is to be considered quality education”. Thus, in the last decade, Global Education advocates have moved from calling for more Global Education within education systems, to actually grappling with specific areas within education systems where change can happen. And so we see Global Education merging within curriculum reform and development, within teacher education – both initial and continuing/in-service, within school leadership and whole-school discourse, within education policy, and within research. Without wishing to contradict the earlier contention regarding Ministries of Foreign Affairs, it is equally true that if the journey to intrinsic worth within education systems is to continue, then Global Education need to be more heavily involved, in every country in Europe, with Ministries of Education, and with their agencies concerned for the minutiae of running, supporting and improving education provision.           

There are strengthened policy frameworks at European level, and a growing number of European countries with excellent national strategies that provide frameworks of support for enhanced quality and greater reach. Without suggesting that all countries in Europe should have national strategies – some already have national strategies in related fields, some get on nicely with other models of policy support - nevertheless, the usefulness of national strategies – and the Czech example is a shining one - suggests that this movement should continue; and that those Ministries and Agencies whose remit includes Global Education should continue to develop strategic approaches. Meanwhile, greater coordination, coherence, cohesion, and subsidiarity between national and European levels should continue to be enhanced. In this regard GENE is working closely with the European Commission, and will work more closely in pursuit of this coherence, etc. in the years from 2015 – 2018.  

National Structures for the support of Global Education continue to develop in European countries. They work at national level to ensure adequate support, funding, coordination and policy coherence in this field. In the past decade, through GENE, and through particular initiatives such as once the Visegrad-4 programme, where the Czech Republic played such a superb role, there has been a conscious effort to ensure systematic policy learning between these structures, so that policy learning in one country can be shared where appropriate. This is not a question of replicating strategies and structures from one country to another, but rather of ensuring that lessons learned in one jurisdiction that are applicable elsewhere, can be gathered, shared, and applied where appropriate. These structures need to be supported, in the first instance by or within Ministries of Foreign Affairs; and in cooperation and with support from other line ministries, particularly education. While Global Education may at times be, and indeed must be, critical of predominant models of development, aid, etc; nevertheless, it is also clear from any analysis of existing and emerging structures over the last decade that this is the realm of Ministries of Foreign Affairs and Development Cooperation. One policy conclusion: Global Education advocates might need to engage in a more in-depth analysis of the role of Foreign Policy and International Relations, in an era of globalisation and inequality. Meanwhile, the values and visions underlying state and international engagement with international human rights, peace-building, global governance, must also be taken into account. What is clear is this: continued support of Ministries of Foreign Affairs is necessary for continued improvement and increase in Global Education.  

The book also outlines a number of pan-European perspectives, and a number of practical, policy and conceptual challenges. In summarising these, and in outlining the policy implications, a number of issues emerge: 

Concluding: ways forward
Let me conclude by looking forward: where might we go in the next few decades?

A number of key challenges – conceptual and political – emerge that might enlarge and engage Global Education in Europe; or that may hamper the continued development of the field, unless they are addressed.

- The current crises in the fields of international relations, global economics and finances, the ecological system, in overall human security pose a challenge to education. The content perspectives are global and complex and therefore very demanding.
- Debates on the development of competencies of citizens should be informed by a Global Education perspective. Global Education has a crucial role to play in all national education system improvement, in the development of educational landscapes. And the debates go beyond the formal education sector and also address non-formal and informal learning. 
- Another key challenge is of course the significant geographic disparities with regard to the provision and access to Global Education between different European countries. The sharing of learning on funding structures and national strategies through for example the regular GENE roundtables, goes some way to facilitate policy learning in this regard. Further strengthening cooperation and policy learning with the European Commission (EuropeAid) is another way of moving to address issues of coherence and cohesion.    

- The need for research, innovation and experiment remains. The same is true of financial support for this. The adequacy of the levels of funding is a critical issue.
- Many programmes and projects in the field were developed and implemented by civil society organisations. Their creativity, flexibility, competence and commitment will remain to be crucial.
- There is a continued importance of quality procedures (including appropriate quantitative and qualitative evaluation processes).
- It will be decisive to achieve greater coherence between the fields of development and education through common (bilateral as well as plurilateral) policy learning and networking. 
- The need to include also very critical and also Southern voices.
- The need to go beyond the North-South paradigm, and the development paradigm to include a more global, Global Education perspective.  

Critical education, learning which is inspired by dialogue and participation, strong commitment in content and didatical competence are at the heart of quality Global Education. Together we will do it. 

More information:

www.gene.eu
GENE (ed.): Global Education in Europe. Policy, Practice and Theoretical Challenges. Waxmann. Münster 2013.
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